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Chapter One 

IN.I RODUCTION 

Statement of the Problem 

One in four children in the United States grow up not knowing ho\\' to read while 

uni.!' in twenty adults were illiterate (NCES. 2006). As a result. many stu<lents and a<lults 

struggle throughout their lives (NICHD. 1997). In response to this nee<l. teachers 

constantly scan.:h f<.ir ways to improve their students reading and achievement. At the 

elementary school level. one such strategy has been the use of phonics. 

Phonics programs have varie<l greatly and controversy has grown n:gar<ling the 

variety of ways in which phonics are utilized to improve students· learning and 

achievement. Historically. whole language phonetic concepts ha\·c been taught. Still. 

research has shown that phonics cannot be taught in a \Vholc language format. Rather 

phonics has shown to be effective when taught in an explicit way where students have 

had the opportunity to manipulate words. such as 71w Phonics Dance (Dowd. I 999). The 

purpose of this study \\ as to <lctcrminc elementary teacher perceptions regarding the use 

and effectiveness of The Phonics Dam:c (Dowd. 1999). 

Signi licance of the Study 

Elementary teacher. Virginia Dowd of Troy. Ohio created The Phonics Dance in 

1999. The Phonics Dance has been used regionally in elementary gra<les for several years 

and has dcvelope<l a significant regional following. The spiraling language arts program 

incorporated movement, special chants. and repeated practice. It was based on the 

supposition that teachers could not teach a concept hriefly of students were to gain 
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understanding of that concept as part of their permanent memory ( Dowd. 1999). 

Therefore. the program stressed that students must practice the sounds of the alphabet. 

diphthongs. diagraphs. and phonemes repeatedly over extended time in order to hecnme 

hetter readers and writers ( Dowd. 1999). Significantly. \\hile many studies have 

examined the various phonetic methods for improving reading and writing no research 

previously has endeavored to examine the use and effectiveness of The l'honic.\· Dana. 

Question to he Investigated 

I. Whal were elementary ( K-3) teacher perceptions regarding the use and 

effectiveness of The Phonic:.,· Dance:'? 

Definition ofTenns 

I lunks and Chunks I lunks and Chunks arc S) nonymous terms referring to letter 

cnmhinations that make up r-controlled vowels. ,·ariant vowels. 

diagraphs and diphthongs. 

Hunking and Chunking A decoding strategy that trains the eye to look for letter 

comhinations and their sounds in words rather than individual 

sounds. 

National Reading Panel (NRP) A national reading group that puhlishes professional 

quality writing and reviews research on how children learn to read 

and determine v,'hich methods to teaching arc the most eflective 

hased on research. 
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Rimes Rimes arc familiar letter comhinations or wor<l parts. Rimes arc 

often referred to as word families. phonograms. or the chunk of a 

\Vord. One decoding skill taught in 711e Phonics Dllnce is to look 

for the onsd and the rime. There arc 37 <..:ommon rimes idcntilic<l 

that make up man) of the high frequency words many primary 

students need to he able to read. 

Six Steps to Literacy in the Primary Grades These six steps arc part of The I'honic:., 

Dance philosophy of literacy. This \1vay of thinking includes 

developing sound attack, the use of a word wall. creative writing. 

student/teacher conferencing. treacherous ~ord training. and daily 

reading of various types of literature. 

lhe l'lwnics Dllnce This is a language arts program that teaches children decoding 

techniques to use in their reading. Forty different hunks and 

chunks arc incorporated in The Phonics Dllnce with each chunk 

having its O\\ 11 chant and movement. It breaks down words into 

chunks rather than just letters with indi\·idual sounds. which makes 

it easier for students lo deco<le wor<ls. It was <lone in 

approximately ten to liftrcn minutes each day as part of a primary 

lesson in a v,:ord study branch of language arts. 

Treacherous Word Training A technique used to help students develop their vocabulary 

hy looking for .. hunks"' and --chunks" in the decoding process. 

Students arc taught to lind consonant clusters (blends). rimes, 

variant vowels, and smalkr words within words. 
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Phonemes The 44 units of spoken language. Phonemes are spdled in mon: 

than one way. An example is an as in "rain." "make." "eight." and 

..day... ( Holten. 2004) 

Graphcmcs The 2<) letters of written language. 

Phonemic Av,arcncss A foundational area that must he cstahlishcd hcfore phonics 

instruction can be taught. 

Phonological Awareness A foundational area that must he established bcli.m: phonics 

instruction can he taught. 

Research Procedures and Methodology 

This quantitative study surveyed kindergarten through grade three elementary 

school teachers regarding their perceptions of the use and effceti\'cncss of The Phonics 

/)ance. The Perception of Teaching Statistics Survey (Mills. 2007) \\as adapted for use in 

the study. Following the development of the study instrument. it was expert rcviC\\Cd 

and piloted with a small group of practicing teachers. The survey was then mailed to a 

purposive sample of building principals whose huildings were known to participate in 

The Phonics /)once program and the principals \\ ere asked to distrihute the surveys to 

teachers who \\Crc using The Phonics Dance in their classrnoms. 

The study survey utilized a Likcrt type scale with the addition of two open-ended 

questions. Study results were tabulated in a spreadsheet and dcscripti\'e statistics \\ere 

used to analyze the data. Results of the study \\ ere reported as percentages after the data 

analysis \\ as completed. 
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Assumptions 

I. Participants responded to the survey honestly and openly. 

2. Survey questions accurately assessed teacher perceptions of The! Phonics Dance. 

Limitations 

I. Teacher experience with 711e I'honics Dance Yaricd \Vithin the sample. 

2. The researcher had limited time to complete the study. 

3. The researcher chose to ask for teacher perception anJ not student performance. 

Delimitations 

I. Due to the early age of the program. the teacher sample size \vas limited to 

regional schools within the stale of Ohio. 

2. Participants were limited to tcai.:hers of grades kindergarten through third grauc. 
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Chapter Two 

RELATED RESEARCH AND LITERATURE 

"For many students the act of reading is not one that comes easily. Reading docs 

not come naturally to everyone" (Samanich. 2008. p.88). O'Shaughnessy. Lane, 

Greshem. and Franken berger (2003) found that if children have not learned to read 

smoothly by the age of eight. they would struggle with reading throughout their lifetime. 

Heilman (2002) said, "The power and beauty is held hostage by the unknown words that 

interrupt the melody of language'" (p.21 ). The National Reading Panel (NRP) reviewed 

literature to determine effective reading instruction concluded. "Various types of 

systematic phonics approaches are significantly more effective than non-phonics 

approaches in promoting substantial growth in reading" (NICHD. p.6). 

Likewise, Holten of The National Right to Read Foundation wrote, "Teach the 

alphabetic code system of our English language and children will read .. (Holten. 2004. 

p.1 ). --While students arc in the process of learning how to read they need self-sustaining 

activity until they make it to the next level, which is reading. Readers can deal 

independently with the printed page" (Heilman. 2002. p.21 ). Stein, Johnson. and Gutlohn 

( 1993) found two strategies of effective reading programs being explicit phonics 

instruction and a strong relationship between the phonics instruction and the words of the 

text selections in student reading materials. Samanich (2008) conducted a recent study 

with results that support explicit. direct. small-group instruction in phonemic awareness 

and letter-sound recognition as vital factors of an early reading intervention program. The 

NICI ID (2007) found that explicit instruction in the key parts of reading. including 
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phonemic awareness. phonics, fluency, vocabulary. and comprehension was the best 

approach to teaching most children to read. 

Alphabetic Code/Coding 

Reading involves a human-created language code system that children must learn 

in ordcrto read (Stahl. Duffy-Hester, StahJ, 1998). A critical fundamental ofleaming to 

rca<l is realizing that letters of the alphabet, either by themselves or with other letters, 

stand for sounds or phonemes. This understanding of phonemes has also been referred to 

as the alphabetic principle (Holten, 2004). The language we speak is actually made up of 

smaller pieces of sound called phonemes. A key component of learning to read is the 

understanding that words are made up of individual sounds. This concept is phonemic 

awareness. Phonemes or individual sounds make up spoken words in a particular order 

(Stahl. Duffy-Hester, Stahl. 1998). The National Institute ofChild Health and Human 

Development (2007) found that phonemic awareness has been taught and learned using 

activities such as rhyming games. After students have awareness of print, they need to 

gain alphabetic knowledge or recognition. The Phonics Dance program suggests that 

students learn to read by utilizing the alphabetic principle or practicing the association of 

letters and their corresponding sounds on a daily basis in a period of approximately 15 

minutes (Dowd, 1999). Vaughn and Linin-Thompson agree that phonological awareness 

shoul<l be taught for 15 to 20 minutes daily in kindergarten and first grade. 

In phonological awareness. students learn these sound attack strategies to help 

them manipulate words. The goal of phonemic ,nivareness is to develop independent word 

recognition or decoding strategies and automaticity (Vaughn & Linin-Thompson. 2004). 
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Decoding 

Decoding was another reading strategy that researchers believed as vital to help 

children read unknown words (Stahl. Duffy-Hester, Stahl. 1998: Vaughn & Linin-

Thompson, 2004 ). Children decode or look at a group of letters or letter patterns to 

determine the meaning of unknown words (Vaughn & Linin-Thompson. 2004). As 

students develop decoding and automaticity they can fluently read words containing 

common v.·ord families and spelling patterns (N(CHD, 2000: TEA. 2000). Students must 

start reading dccodahlc text and work with word families. spelling patterns. and onsets 

and rimes when beginning to learn to read. These sound attack strategies allow students 

to sound out words. identify, segment, and blend syllables. the onset and rime. and 

phonemes (Dowd. 1999). After understanding and learning to read simpler words 

students have to to focus on the structural analysis of a word in order to understand the 
\ 

word as a whole (Vaughn & Linin-Thompson. 2004). 

Students consistently performed "Working with Words .. activities on a weekly 

basis and data collected at the end of each quarter indicated a significant increase in 

phonemic awareness and phonetic skills between the second and third quarter as well as 

the fourth quarter. The student's scores increased from 81 % in the second quarter to 98% 

in the fourth quarter. Students also showed growth in decoding skills in the third quarter 

when participating in word building activities along with the school's basal reading 

program (Biallas. Dunn; 1999). One goal of the Phonic.\· Dance includes daily review and 

introduction of various sound attack strategies (Dowd, 1999). According to Dowd ( 1999). 

reading is a dif1icult process because 84% of the words in the English language arc 
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phonetically correct but the 16% that ar,c not phoneticaUy correct appears in aill types of 

literature 80% of the time. Hence. children benefit from learning how to hunk and chunk 

words in order to more easily decode text. 

Reading Fluency and Comprehension 

Fluency is another area ofreading research that has been thoroughly investigated. 

Fluency is more than just pronouncing or knowing words. Fluency includes being able to 

read quickly and recognizing words and their meanings. Fluency involves saying words 

with feeling and emphasizing the right word or phrase so the sentence sounds nom1al 

(NICHD. 2007). The method of repeated reading incr,eases r,eading fluency and does not 

require unusual equipment and can be implemented easily into a classroom (Nicholson, 

2006). Compan, lamsupasit. Samuels (2001) study suggests in order to retain 

infom1ation. teachers must repeat instruction. or review concepts multiple times to retain 

it in our long-term memory. The author of the Phonics Dance. Ginny Dowd ( 1999) found 

great value in the daily repetition of skills. A recent study conducted by Moore (2007) 

examined the etlect of student tluency on kvcls ofcomprehension. 

This study investigated the use of a reading intervention activity using a 

combination of word practice activities to bui1)d fluency including word flashcards, model 

reading, reading aloud and partner reading. After this fluency intervention wa-; 

implemented. all six students involved in ,the study demonstrated an increase in the 

number of correct words read per minute as reading fluency. The students' rates of 

comprehension increased along with their levels of reading fluency (Moore, 2007). 

Another study by Primeau (2007) revealed students and teachers alike found the strategy 
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of reading aloud valuable. Nicholson (2006) also found a connection between oral 

reading fluency and an increase for words read per minute. Nicholson ·s experience with 

three students involved in a case study showed fluency training was effective. The third 

grade low readers· fluency scores increased when the method of repeated reading were 

used as one component of reading (Nicholson. 2006). The NlCHD (2007) found while a 

reader continues to increase phonics skills. he or she develops reading skills to become a 

more confident and fluent reader. Students acquire automaticity and fluency through 

repeated reading practice. Third grade students were significantly better at finding errors 

in text than students in the non-repeated conditions (Compan. Iamsupasit. Samuels; 

2001 ). 

Reading Comprehension and Movement 

Researchers believe that incorporating movement into classroom instruction 

allows students to learn and retain more concepts. Moving to a rhythm or chant imbeds 

the concepts taught (Jensen, 1998). Brain-based research focuses on how a child" s hrnin 

receives and processes information (Jensen. 1998). Block. Parris and Whiteley (2008) 

used a new kinesthetic method called Comprehension Process Motions (CPMs). This 

study revealed the addition ofCPMS. a type of kinesthetic learning. supplementary to a 

single layer teaching strategy added a nev.• dimension of understanding for finding the 

main idea, predicting, inferring and clarifying. This kinesthetic technique helped students 

outperform significantly on a statewide mandated test of explicit and implicit 

comprehension when taught the same processes using CPMs compared to teaching with a 

single layer comprehension technique. Overall. "Comprehension Process Motions can 
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make abstract, meta-cognitive aspects of comprehension processes visible, 

understandable, and accessible'' to elementary readers (Block, Parris & Whiteley, 2008, 

p.461 ). The Phonics Dance involves the use of movement. chants and rhymes to review 

and practice short and long vowels. digraphs, diphthongs, and variant vowel sounds 

reinforced during whole-group learning. Peebles (2007) research has shown necessity of 

movement in literacy education ...Incorporating movement into fluency instruction 

enhances the brain's capacity to learn and also holds the motivational appeal to endure 

intensive and extensive repeated reading methods. Movement holds the key to connecting 

struggling students to the art of reading fluently and motivating them to read over and 

over again'' (Peebles, 2007, p.581 ). 

Reading Vocabulary 

Another very important part of learning to read is having knowledge that a word 

has meaning. The words we know are called our vocabulary (NICHD, 2007). 

Cunningham (2000) recommends using a language arts program where students 

manipulate words and play games using word walls. Researchers have studied 

developing vocabulary with word wall words (Biallas, Dunn, 1999; Cunningham, 1995). 

Phonics programs that use word wall words or high frequency words as part of the 

vocabulary instruction have been effective in helping students develop comprehension 

and meaning of words (Jorm, 1983: Stanovich & West, 1989; Ehri, 1991 ). The word wall 

technique has helped children learn sight words. A word wall contains high frequency 

words and other environmental print such as predictable charts, songs and poems, which 

are used as resources as children write independently (Jorm, 1983; Stanovich & West, 
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1989). In The Phonics Dance. teachers present high frequency words also known as sight 

words weekly (Dowd. 1999). Teachers introduced and focused on approximately five 

new sight words each week. These new words were practiced and memorized by playing 

language arts word games and other daily activities (Dowd, 1999: Cunningham. l 995 ). 

Cunningham (l 995) agreed the brain learns through patterns instead of rules. Some 

methods of instruction have included the teaching of phonetic rules. Other methods of 

phonics instruction have involved teaching students to use word families or the onset and 

the rime of words. When teachers have taught students to consider the onset and the rime 

of a word they have trained them to identify words that end with the same word family, 

which in turn helps them to decode other words in a context of text. 

The gap in the literacy achievement among students disappeared as all the 

children participated in the word wall activity and felt successful. Student's at lower 

reading levels learned common letter patterns and their sounds. The mmc <litlicult words 

practiced in word wall activities also challenged students at higher achievement levels 

(Cunningham. 2000). 

A study by Rasinski and Oswald (2005) examined the effects of making and 

writing words (MWW). a variation of a making words study by Cunningham and 

Cunningham (I 992), on second grade students· word learning. The students that received 

treatment made significant gains in decoding in comparison to a similar group of students 

receiving an analytical traditional approach. MWW has lead to sorne amazing gains in 

students' word recognition development when used in a consistent manner in the 

classroom (Rasinski & Oswald. 2005). A study conducted by Eldredge (2005) suggested 

phonics knowledge and word recognition arc precursors to fluency. The data implies a 
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causal effect on their reading speed and accuracy growth and phonics knowledge has a 

causal effect on students· word recognition growth (Eldredge. 2005). "Programs that 

focus too much on the teaching of letter-sound relations and not enough on putting them 

to use arc unlikely to be very effective .. (NlCHD, 2008. p. 3). The Phonics Dance focuses 

on learning letters and relationships as well as utilizing them in text. One of The Phonics 

Dance steps of literacy includes applying these letter-sound relationships accurately and 

fluently in reading and writing activities. 

Reading/Writing Connection 

It is important to review high frequency words and language arts concepts to 

become a fluent reader and writer. Patricia Cunningham. one of the pioneers of the Four 

Blocks balanced language arts program. believes manipulating words and playing games 

using word walls have helped students to read words with common rimes (Cunningham. 

2000). The most etlectivc phonics instruction occurs within the context of relevant 

reading and writing activities. The best phonics instruction happens within reading and 

writing contexts. Speci fie work with words is essential. but it is also important to sec how 

words work in the context of reading and writing (Pressely, 1996). Bailey, Borcrak. and 

Stankiewicz (2002) agreed strategic and creative phonics instruction with the support of 

modeling of the writing process and adequate time for children to involve in meaningful 

writing activities resulted in an increase in students· use of phonics skills and improved 

student writing abilities at all ages. Young writers need daily writing activities to help 

with invented spelling. proofreading skills. and proper sentence structure. 
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Writing helps children make connections and gain understanding of the alphabetic 

principle or sound and letter combinations. Creative writing allows students to make a 

personal connection (Love. Burns & BuclL 2007). Love. Burns. and Buell {2007) 

concluded writing activities arc an essential part of a quality literacy program. Writing 

affords children the opportunity to learn about the forms of print around them including 

writing and alphabet systems. Several researchers have found revising and editing 

students with an emphasis on structure. spel1ing and punctuation helped them become 

better writers (Bailey. Rorcrak & Stankiewicz. 2002: Love. Burns & Buell. 2007). "The 

more kids write the better readers they become and the more kids read the better writers 

they become" (Dowd. 1999. p. 5). Students need daily practice reading. It gives students 

the opportunity to improve their ability to read and write. Reading should take place in 

many settings including chorally. alone. and in pairs (Carbo. 1995 ). 

Students who read daily in a variety of ways including. but not limited. to 

independent. group. or partner reading have benefited from this type of grouping. Varied 

reading approaches have been highly suggested to foster a successful understanding of 

what is being read (Beneventi. McEndollar & Smith. 2002: Langenberg. 2000). Dowd 

(1999) found a vital step of literacy was a balanced reading approach requiring teachers 

to vary reading practice activities and having students read a variety of ways on a daily 

basis. 

Explicit Strategy Phonics Instruction 

Teachers have historically focused on whole language concepts as well as 

explicit. systematic phonics approaches (Heilman. 2002). The National Reading Panel 
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(2006) concluded specific and systematic phonics programs arc all considerably more-

effective than non-phonics programs. Jensen· s ( 1998) findings largely support that these 

relationships should be taught in an explicit, systematic way. Systematic phonics 

instruction helps prevent reading difliculties among at risk students and aids in the 

remediation of reading diflicultics in disabled readers (NICHD. 2006). Mesmer and 

Griffith. (2005) declared explicit. systematic phonics instruction is effective in helping 

meet various levels of student development. This systematic phonics instruction 

incorporates scope and sequence for the delivery of content and a mixture of word-study 

activities. This direct form of teaching phonics promotes responsibility and student 

engagement. 

National committees have formed to help research phonics instruction. The 

National Reading Panel (NRP) published a report in 2000 that stated phonemic awareness 

was a significant predictor of student reading success in the foturc (NICI ID. 2000). In a 

longitudinal study of an explicit phoneme. training combined with phonics reading 

instruction helped young children at risk of reading failure (Hatcher. Hulme & Snowling. 

2004). "A reading program that contains a highly structured phonic component is 

sufficient for most 4.5-year-old children to master the alphabetic principle and to learn to 

read effectively, without additional explicit phonological training:· On the other hand. 

"for young children at risk of reading delay, additional training in phoneme awareness 

and linking phonemes with letters is beneficial" (I latcher. Hulme & Snowling. 2004. p. 

338). "Students must also be proficient in the ability to analyze, sequence. and remember 

individual sounds that create a word .. (Appleton. Karlson & Mendez. 2002. p. 26). 

Phonics instruction improves children's reading comprehension ability as well as their 
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decoding and word-reading skills for younger students and reading disabled students 

(NICHD, 2006). The evidence is conclusive that teaching phonological awareness to 

young children greatly makes learning to read possible (NICHD, 2000). "This study is 

distinctive in that it compared explicit decoding. Children in the implicit phonics group 

consistently performed more poorly than the other groups in reading and spelling words" 

(Christensen & Bowey, 2005 p.342). Dowd (1999) found in order for some students to 

learn to read, it was necessary to utilize daily, explicit, precise phonics instruction. 

Balanced Approach 

A balanced reading approach has been viewed as the best avenue to pursue in 

aiding students to succeed as readers (Cunningham, 2000). Primary students learn how to 

read. decode, and spell better when taught via a balanced approach (Biallis & Dunn, 

1999). A phonics prqgrarn must be balanced and fun (Carbo. 1995 ). Carbo ( 1995) further 

concluded a teacher cannot use phonics worksheets excessively and suggested only 

spending several minutes each day on phonics lessons. It is important to have students 

experience reading in many different settings in conjunction with reading conferences 

with the students (Dowd, l 999). Carbo ( 1995) concur that reading aloud to students is 

vital. Weekly reading conferences allow for individualization of students' reading 

instruction and improve students' motivation through guiding and supporting the choice 

of reading materials. A balanced approach to literacy including teacher directed reading 

instruction, self-selected reading. word skills lessons and writing mini-lessons lead to 

significant improvement in students' motivation and reading ability (Mackh, 2003). 
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In summation, a balanced reading program that includes phonics instruction has 

been the topic of reading research in recent years. "Various types of systematic phonics 

approaches are significantly more effective than non-phonics approaches in promoting 

substantial growth in reading" (NICHD. 2000, p.93). However. The Phonics Dance 

program has not been researched for its use and effectiveness. There is a need for more 

research to be conducted regarding teacher's perceptions of the used and effectiveness of 

711e Phonics Dance. 
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Chapter Three 

PROCEDURES FOR THE STUDY 

Subjects 

This descriptive study drew its sample from 10 urban and rural public school 

districts in Southwest and West Central Ohio. One school was located in a rural area. 

Eight of the schools were mid-sized urban districts and one school was an urban district 

located on the edge of a large city. All 10 of the schools surveyed were Title I eligible 

schools. Teachers of students in grade levels kindergarten through third grade were part 

of this study. There were 120 surveys sent. Since The Phonics Dance is a regional 

program, a convenience sample was taken. Teacher experience varied from novice to 

veteran. Participants actively used The Phonics Dance for at least one year within their 

classroom. 

Instrumentation 

Instrumentation used in the study was adapted from Teacher Perceptions and 

Attitudes about Teaching Statistics in P-12 Education study (Mills. 2007). The survey 

was designed to detennine teacher perceptions regarding the effectiveness and use of The 

Phonics Dance. Questions were divided into categories around specific phonics 

strategies. The survey consisted of 23 items. Twenty-one were Likert style questions 

where participants responded by circling strongly agree, agree. disagree, and strongly 

disagree. Two items were open-ended questions. The survey was expert reviewed and 

piloted before use. 
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Procedures 

Teachers were asked to complete surveys placed in their mailboxes by building 

principals. Each principal then mailed back the surveys in a self-addressed stamped 

envelope following a two week time period. Responses were scored using a four point 

Likert scale. The average of each item was found and the response was converted into a 

percentage. 
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Chapter Four 

ANALYSIS OF THE DATA 

To find out teacher's perception of The Phonics Dance a convenience sample was 

taken. The study population was a group of elementary and special education teachers of 

students in grades kindergarten through third grade. There were 67 females and one male 

included in the study. One hundred twenty surveys handed out to participants at ten 

different elementary schools and 92 of those surveys were returned to the researcher. Of 

the ten school districts surveyed, nine were urban and one was a rural district. The 

research group consisted of 92 teachers. ofwhich 9 I% were currently using the Phonic.,· 

Dance. This resulted in a return rate of 77% for all surveys sent out to participants. Upon 

receiving the completed surveys. nine of the respondents either 'disagreed' or strongly 

disagreed· that they currently use the Phonics Dance as part of their curriculum. This 
l 

reduced the number of surveys considered legitimate for the study to 83. which 

designates 70% of the surveys as valid and the focus of this study. Of all the teachers 

completing surveys. 19% were kindergarten teachers. 41 % were first grade teachers. 21 % 

were second grade teachers and 19% were third grade teachers. Of the 83 respondents 

that were currently using The Phonics Dance. 80% 'strongly agreed' and 20% 'agreed' 

they were using it as part of their curriculum. 

The survey questions were divided into five basic groups: comfort level of 

teachers using this program. teacher training. student benefit and student performance. 

application of the six steps of literacy and student enjoyment. The first group ofquestions 

focused on the comfort level of the teachers using The Phonics Dance. The survey 

showed that 98% of the teachers involved in the study liked teaching The Phonics Dance. 
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A small amount of the teachers surveyed. 4% agreed they sometimes had a hard time 

understanding The Phonics Dance. Only. 1%, of the teachers 'agreed' or 'strongly 

agreed' they saw no value in teaching The Phonics Dance. With only 1% of teachers in 

agreement there was no value in teaching The Phonics Dance, that means that 99% of the 

respondents felt there was value in teaching this program. This idea was mirrored in 

several open response answers. One subject wrote, ' '(It is a) great program. relates to 

students· interest. and is better than learning boring phonics rules." Another subject also 

felt there was great value in this program and stated. "I have used 1he Phonics Dance for 

seven years now. The students make solid connections between the Dance and word 

attack! I have found it more beneficial than any other program I've used." A large 

percentage of subjects. 95%, concurred they felt comfortable teaching The Phonics 

Dance in their classroom. 

The second category of interest looked at in the survey is the teacher training 

aspect. Participants indicated that 91 % of them felt they were properly trained to teach 

The Phonics Dance. In fact. one respondent atlirmcd. "Yes. The Phonics Dance was 

adopted as part of our curriculum three years ago. I have been to all of Ginny Dowd's 

training classes and even visited her first grade classroom in Troy. We use (The Phonics 

Dance) with our basal I larcourt trophies." However, one subject stated in an answer to an 

open-ended question, --1 was told that I had to do it without any training. I have the CD 

and play it occasionally in class throughout the year." It was surprising to find out. 28% 

of the subjects either 'strongly agreed· or 'agreed' that their training in college did not 

prepare them to teach phonics. When teachers \\ere asked if they folt they need more 

training in The Phonics Dance. the results were somewhat contradictive of one another. 
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A large majority of the teachers. 91 %, tell they had been properly trained to teach The 

Phonics Dance. One participant confirmed, "I believe if The Phonics Dance is taught 

properly. after proper training. is very effective for elementary aged kids. The kids begin 

using it on their own." Yet. 31% of the teachers felt they needed more training in The 

Phonics Dance. 

Another group ofquestions in the survey focused on the student benefit and 

performance of students. A large amount of teachers. 96% believed their students see 

how The Phonics Dance can be used in their reading and writing. A significant number of 

teachers surveyed. 98%. circled 'agreed' or strongly agreed' that their students used 

concepts learned in The Phonics Dance. In fact. 94% of the teachers· 'agreed' or 

' strongly agreed' their students "hunk·· and "chunk" words in the decoding process. 

Similarly. when teachers were asked about the carryover and application of the concepts 

taught and reviewed in The Phonics Dance, a large amount of respondents. 84%. agreed 

they have witnessed their students "phonics dancing" as they read or write. Also, 97% of 

the subjects concurred their students used concepts learned in The Phonics Dance in their 

reading and writing. This group ofquestions also indicated teachers' perception of how 

students respond to The Phonics Dance program. In fact. not all of the either respondents. 

100% •disagreed' or ·strongly disagreed' students in their classrooms liked The Phonics 

Dance. 

A fourth focal point of the survey was student enjoyment. A little more than 88% 

of the teachers believed students in their dassrooms enjoyed learning the six steps of 

literacy in The Phonics Dance. All 100% of the teachers surveyed observed their 

students enjoyment of the daily review and/or instruction of high frequency words and 
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daily language arts concepts. The same percentage of the respondents. I 00%. were in one 

accord about their students enjoying varied independent, group. and partner reading in 

correlation with teacher chosen and/or student selected reading materials. 

The fifth focus of the study was student benefit and performance. Astoundingly. 

I 00% of the teachers bet ieved most of their pupils would master concepts learned in 11ie 

Phonics Dance. Some of the concepts taught in The Phonics Dance that included sound 

attack. student-teacher conferencing. varied reading groupings, and high frequency word 

work. Teachers were asked about their perception of their students' benetit from the 

daily review of sound attack strategies of consonants. short and long vowels. diagraphs 

and variant vowel sounds, 100% of the participants 'agreed' or ·strongly agreed.' A large 

percentage of the educators. 96% stated their students "hunk" and "chunk" words in the 

decoding process. Furthermore. 93% of the respondents agreed their students benefited 

from the student-teacher conferencing recommended in The Phonics Dance. The bulk of 

the teachers surveyed. 99%, also agreed their students benefited from the daily instruction 

and/or review of high frequency words and daily language arts concepts. Similarly, 99% 

of the educators involved in the study believed the Phonics Dance improved student 

performance on district and state tests. This idea was supported in an individual"s 

response. "Students arc able to sound out many diflicult words. able to spell words (and 

have increased) oral reading fluency scores on Dibcls.'' 

An analysis of the application of the six steps of literacy was addressed in the 

study. The application of the six steps of literacy must be demonstrated in students· 

reading and writing skills. A participant responded regarding the application of this 
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program. "My perception is based upon letter sound assessments and observations of how 

my students apply sounds to words when writing.', 

Another concept that emerged in the short response answers was the importance 

ofdaily repetition for success of the program. Some of the same teachers made 

observations about the effectiveness of The Phonics Dance in relation to it being repeated 

every day, involving movement, and chanting. The repetitive use of the chants was 

reflected in this statement, "My students learn letters and sounds quicker and have a 

higher ability to sound out words in reading and writing. The repetition each day works!" 

This remark as well as many others was a testament to the repetitive element suggested 

by the creator of the program. A large majority of the participants indicated in their open-

ended responses that they used the program on daily basis. 
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Chapter Five 

SUMMARY AND CONCLUSION 

Summary of Findings 

A majority of the teachers felt comfortable teaching The Phonics DCJnce. Many of 

the teachers also felt they were properly trained to teach The Phonics Dance. Although. 

30% of the respondents felt they were not properly trained to teach phonics in general. In 

addition. 31 % of the teachers believed they needed more training in The Phonics Dance. 

This indicates that even though 91 % of teachers felt properly trained to teach The 

Phoni<:s DCJnce. they were not initially coml<..lrtable teaching basic phonics concepts. This 

shows a need for more training in how to implement this language arts program so it can 

be better utilized in the future . 

Teachers found students enjoyed many activities practiced in The Phonics Dance. 

This study also confirmed students genuinely enjoyed varied reading groups when paired 

with teacher chosen and/or student chosen material, daily word work on high frequency 

words and daily language art concepts. Students thoroughly enjoy learning sound attack 

strategies of consonants. short and long vowels. diagraphs and variant vowel sounds 

through movement. chants, and written activities. The Phonics Dance was considered an 

effective tool when considering student enjoyment. 

A third major theme gleaned from this study is student benefit and student 

performance. A large percentage of teachers believed student performance was improved 

on district and state tests because of The Phonics Dance. Some of the evidence for th.is 

claim is that 96% of the same teachers stated their students .. hunk .. and "chunk.. words 

when decoding words. When students arc able to use sound attack strategies and "hunk'" 



Longmire 28 

and "chunk" words easily this positively affects reading fluency and comprehension 

because students no longer have to think about decoding words and can think more about 

the meaning. ln addition to better reading proficiency, students were more successful in 

their writing abilities, both fiction and non-fiction, because of skills learned in The 

Phonics Dance. 

Conclusion 

Teachers perceive The Phonics Dance in a favorable manner concerning student 

enjoyment. Many teachers agreed their students liked The Phonics Dance. The Phonics 

Dance is a successful program because students enjoy learning using various methods to 

practice essential phonics skills. 

Ultimately, teachers felt students utilized the concepts taught in The Phonics 

Dance in their personal reading and writing assignments. Educators recognize this 

program has made a difference and has improved scores on various district and state 

assessments. 

lmplications 

This study finds teachers need to have additional training in The Phonics Dance 

in order to feel more comfortable with instruction of the program. Most of the teachers in 

this study believed they were comfortable teaching The Phonics Dance. but for those who 

did not more training in college teacher training classes and training of The Phonics 

Dance program would be suggested. As presented in the analysis of the results, one 

respondent articulated the need for proper training in The Phonics Dance in order for the 
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program to be successful. This is true ofany program. In order for a curriculum to be 

fruitful. teachers need proper training. 

In many of the open responses. teachers primarily made remarks about the 

learning letters an<l sounds and the daily chanting of the hunks and chunks to help with 

decoding words. Some respondents even wrote comments about using the chants in 

writing, but rarely spoke of using the other memorable rhythms for learning other 

language arts concepts inclu<ling the parts of speech. Teachers have implemented the 

components of the program that were most pliable to them and left out other vital parts 

that more fully complete this program. Educators may nce<l to consi<ler taking a closer 

look at applying the program more completely by seeking training and being willing to 

try new hands-on techniques and rhymes a\'ailable for use in The Phonics Dance 

reference manual. Teachers also should not be hesitant to ask other colleagues how they 

arc implementing the concepts taught in 71u: Phonics Dance to get new ideas an<l put 

more of the instructional techniques of this program into practice. 

Recommendations and Future Research 

A rccommen<lation for teachers using this program would be to use it fully. The 

author of the program intended the program be used as a tool and be incorporated 

throughout the entire day. It suggested that teachers take advantage of other trainings 

made available for Math Mania and the writing workshops designed to help a teacher 

fully implement the program the way the creator utilizes it in her classroom. 

A recommendation for the author of The Phonics Dance would be to require 

individuals to a certain amount of training in using the curriculum before they use it in 
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their classroom. This requirement of training before use would provide teachers with 

more understanding of the program and how to apply it in a variety of classroom settings. 

The suggestion of requiring training in this program before using it in a classroom would 

allow teachers to feel more comfortab]e and confident in the product and its ability to 

increase reading skills and test scores. 

Future research could include distributing the survey to a more diverse group of 

teachers. Surveys could be distributed to teachers outside the immediate regional area 

within the state to other areas. This variation of the study may also include distributing 

the survey to a larger number of teachers. Surveying a larger number of teachers may 

show different results. 

Surveys could also be dispersed to teachers of students with special needs in 

future research. It would be interesting to find out how teachers are modifying The 

Phonics Dance instruction and which remediation techniques have been utilized for 

students with disabilities. 

A third consideration for future research would be to modify the survey to include 

more information on teaching students with disabilities. It would also be beneficial to 

know how teachers have modified The Phonics Dance and implemented it to assist 

struggling readers to learn and remediate sounds and decode. It would be interesting to 

know more about the effect that the repetitive chants and movement have on students in 

general as well as students with disabilities. 

Future research may include test results from the Ohio Writing Diagnostic Test 

for second grade. This study could compare student success in reading and writing on the 

Ohio Reading and Writing Achievement Test (OAT) at a third grade level. The scores of 
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students· that have been taught The Phonics Dance would be compared to the students· 

scores on the reading and writing OATs to the students· scores on the OAT that have not 

been taught phonics concepts through The Phonics Dance. 

In an extension of this investigation. researchers could also study the significance 

of phonics in teacher education programs for early elementary or upper elementary 

teachers. The amount of early reading intervention and phonics instruction for elementary 

teachers in teacher education programs and student achievement on phonemic awareness 

subsection of the Ohio Reading Achievement Test would be the focus for a study of 

correlation. 
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Appendices 
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Appendix A 

Teacher Survey 
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Perception of the Plto11ics Dance Survey 
l>kasc circle o:ne of the following choices. Please write a short response to answer 
tl1c open ended questions. 

SA - StronJ?;ly Agree A - Agree I) - Disagree SD - Stron~l'.\· Disagree 

Vcars of Teaching Experience: 
I or less 2-5 6-10 11-15 16-20 21-25 26-30 morcthan30 

Grade, Lc,•cl Taught: Kindergarten Sex: male or female 

SA A D SD 1. I use The Phonics Dance as part of my curriculum. 

SA A I) SD 2. I like teaching The Phonics Dance. 

SA A D SD 3. I sec no value in teaching The Phonics Dance in my 
classroom. 

SA A D SD 4. I am comfortable teaching 7he Phonics Dance in my 
classroom. 

SA A D SD 5. Sometimes. I have a hard time understanding The 
Phonics Dance concepts. 

SA A D so 6. I feel that I have been properly trained to teach The 
Phonics Dance in my classroom. 

SA A D SD 7. My training in school did not prepare me to teach 
phonics. 

SA A D SD 8. I feel that l need more training in The Phonics Dance. 

SA A D SD 9. Students in my classroom do not like 711e Phonic 
Dance. 

SA A D SD 10. Students in my classroom see how The Phonics Dance 
can be used in their reading and writing. 

SA A D SD 11. Students in my classroom use concepts learned in The 
Phonh:s Dance in their reading and writing. 

SA A D SD 12. I see my students "'Phonics Dancing .. as they read 
and/or write. 
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SA A D SD 13. Students in my classroom enjoy learning the Six Steps 
of Literacy in the Phonics Dance. 

SA A D SD 14. My students benefit from the daily review of sound 
attack strategies of consonants. short and long vowels, 
diagraphs and variant vowel sounds. 

SA A D SD tS. My students benefit from the daily review and/or 
instruction of high frequency words and daily language 
arts concepts. 

SA A D SD 16. My students' writing skills (both fiction and nonfiction) 
arc improved because of skills learned in The Phonics 
Dance. 

SA A D SD 17. My students benefit from the student-teacher 
conferencing recommended in The Phonics Dance. 

SA A D SD 18. My students ·hunk' and 'chunk' words in the decoding 
process. 

\ 
SA A D so 19. My students enjoy varied independent. group. and 

partner reading in correlation with teacher chosen 
and/or student selected reading materials. 

SA A D SD 20. 1 believe that most of my students will master concepts 
learned in The Phonics Dance. 

SA A D SD 21. I believe The Phonics Dance improves student 
perfonnance on district and state tests. 

22. On v.hat is your perception of the effectiveness of The Phonics Dance based? 

23. Ho\\ do you use Th£' Phonics Dance as part of your language arts curriculum? 

Mills. J. (2007). Teacher perceptions and attitudes about teaching statistics in J>-12 education (Electronic 
version!. LJ11cational Rese£Jrch Quarterly. 30(4). 16-34. 
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Appendix B 

Survey Letter for Administrators 
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February 24, 2008 

Dear Administrator. 

I am currently working on my thesis project as one of the requirements of my master's of 
education degree at Urbana University. In a quest to find out about and utilize the best 
reading resources available I am conducting research on a program currently being used 
in your district. The Phonics Dance is a relatively new language arts program that 
teaches students reading and Miting strategies by teaching concepts through the various 
intelligences. I would like your pennission to send a survey to be completed by your 
teachers who use The Phonics Dance in grades K-3. 

Should you be willing to have your teachers participate in this study, please send a reply 
via email indicating the number of surveys needed. The infonnation from this survey 
will greatly assist me in obtaining teachers' perceptions of the effectiveness of The 
Phonics Dance. 

Thank you in advance for your assistance with this educational endeavor. 

Thank You, 

Angie Longmire 
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Appendix C 

Administrator Notice of Mailing 
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February 29. 2008 

Dear Administrator. 

Thank you for agreeing to ask your teachers to participate in my study of the 
effectiveness of The Phonics Dance in grades K-3. If you have not yet received the 
surveys you should receive them within a tew days. Please use the enclosed pre-paid 
envelope to return the completed surveys by March 11. 

Thank you for taking time out of your busy schedule to help me get the surveys 
completed and returned in a timely manner. Without your help. the research on this 
program and the completion of my thesis project would not be possible. 

Thank you for helping make my educational study a reality. 

Sincerely. 

Angie Longmire 
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Appendix D 

Survey Cover Letter 
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Dear Colleague, 

In a quest to find out about and use the best reading resources available I am 
conducting research on a program currently being utilized in your district. The Phonics 
Dance is a relatively new language arts program used to supplement or be primarily used 
as part of another language arts curriculum. The information from this questionnaire will 
greatly assist me in obtaining teachers' perceptions of the effectiveness of The Phonics 
Dance. Please complete this survey to help me complete a course for my master's degree 
in education from Urbana University. 

Thank you for taking time out of your busy schedule to complete this 
questionnaire. Please return this survey to your administrator on or before March 9, 
2008. It will serve as the primary source of information for my study. 

Sincerely, 

Angie Longmire 
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