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Longmire 7

Assumptions

Participants responded to the survey honestly and openly.

Survey questions accurately assessed teacher perceptions of The Phonics Dance.

[.imitations
Teacher experience with The Phonics Dance varied within the sample.
The researcher had limited time to complete the study.

The rescarcher chose to ask for teacher perception and not student performance.

Delimitations
Duc to the carly age of the program. the teacher sample size was limited to
regional schools within the state of Ohio.

Participants were limited to tcachers of grades kindergarten through third grade.
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make abstract, meta-cognitive aspects of comprehension processes visible,
understandable, and accessible™ to elementary readers (Block, Parris & Whiteley, 2008,
p.461). The Phonics Dance involves the use of movement, chants and rhymes to review
and practice short and long vowels, digraphs, diphthongs, and variant vowel sounds
reinforced during whole-group learning. Peebles (2007} research has shown necessity of
movement in literacy education. “Incorporating movement into fluency instruction
enhances the brain’s capacity to learn and also holds the motivational appeal to endure
intensive and extensive repeated reading methods. Movement holds the key to connecting
struggling students to the art of reading fluently and motivating them to read over and

over again” (Peebles, 2007, p.581).

Reading Vocabulary

Another very important part of learning to read is having knowledge that a word
has meaning. The wor;ls we know are called our vocabulary (NICHD, 2007).
Cunningham (2000) recommends using a language arts program where students
manipulate words and play games using word walls. Researchers have studied
developing vocabulary with word wall words (Biallas, Dunn, 1999; Cunningham, 1995).
Phonics programs that use word wall words or high frequency words as part of the
vocabulary instruction have been effective in helping students develop comprehension
and meaning of words (Jorm, 1983; Stanovich & West, 1989; Ehri, 1991). The word wall
technique has helped children learn sight words. A word wall contains high frequency
words and other environmental print such as predictable charts, songs and poems, which

are used as resources as children write independently (Jorm, 1983; Stanovich & West,
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decoding and word-reading skills for younger students and reading disabled students
(NICHD, 2006). The evidence is conclusive that teaching phonological awareness to
young children greatly makes learning to read possible (NICHD, 2000). “This study is
distinctive in that it compared explicit decoding. Children in the implicit phonics group
consistently performed more poorly than the other groups in reading and spelling words™
(Christensen & Bowey, 2005 p.342). Dowd (1999) found in order for some students to

learn to read, it was necessary to utilize daily, explicit, precise phonics instruction.

Balanced Approach

A balanced reading approach has been viewed as the best avenue to pursue in
aiding students to succeed as readers (Cunningham, 2000). Primary students learn how to
read. decode, and spell better when taught via a balanced approach (Biallis & Dunn,
1999). A phonics pragram must be balanced and fun (Carbo. 1995). Carbo (1995) further
concluded a teacher cannot use phonics worksheets excessively and suggested only
spending several minutes each day on phonics lessons. It is important to have students
experience reading in many different settings in conjunction with reading conferences
with the students (Dowd, 1999). Carbo (1995) concur that reading aloud to students is
vital. Weekly reading conferences allow for individualization of students’ reading
instruction and improve students’ motivation through guiding and supporting the choice
of reading materials. A balanced approach to literacy including teacher directed reading
instruction, self-selected reading, word skills lessons and writing mini-lessons lead to

significant improvement in students’ motivation and reading ability (Mackh, 2003).
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Chapter Three
PROCEDURES FOR THE STUDY
Subjects
This descriptive study drew its sample from 10 urban and rural public school

districts in Southwest and West Central Ohio. One school was located in a rural area.
Eight of the schools were mid-sized urban districts and one school was an urban district
located on the edge of a large city. All 10 of the schools surveyed were Title I eligible
schools. Teachers of students in grade levels kindergarten through third grade were part
of this study. There were 120 surveys sent. Since The Phonics Dance is a regional
program, a convenience sample was taken. Teacher experience varied from novice to
veteran. Participants actively used The Phonics Dance for at least one year within their

classroom.

Instrumentation

Instrumentation used in the study was adapted from Teacher Perceptions and
Attitudes about Teaching Statistics in P-12 Education study (Mills. 2007). The survey
was designed to determine teacher perceptions regarding the effectiveness and use of The
Phonics Dance. Questions were divided into categories around specific phonics
strategics. The survey consisted of 23 items. Twenty-one were Likert style questions
where participants responded by circling strongly agree, agree. disagree, and strongly
disagree. Two items were open-ended questions. The survey was expert reviewed and

piloted before use.
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Procedures
Teachers were asked to complete surveys placed in their mailboxes by building
principals. Each principal then mailed back the surveys in a self-addressed stamped
envelope following a two week time period. Responses were scored using a four point
Likert scale. The average of each item was found and the response was converted into a

percentagc.
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and “chunk™ words easily this positively affects reading fluency and comprehension
because students no longer have to think about decoding words and can think more about
the meaning. In addition to better reading proficiency, students were more successful in
their writing abilities, both fiction and non-fiction, because of skills learned in The
Phonics Dance.
Conclusion

Teachers perceive The Phonics Dance in a favorable manner concerning student
enjoyment. Many teachers agreed their students liked The Phonics Dance. The Phonics
Dance is a successful program because students enjoy learning using various methods to
practice essential phonics skills.

Ultimately, teachers felt students utilized the concepts taught in The Phonics
Dance in their personal reading and writing assignments. Educators recognize this
program has made a difference and has improved scores on various district and state

assessments.

Implications
This study finds teachers need to have additional training in The Phonics Dance
in order to feel more comfortable with instruction of the program. Most of the teachers in
this study believed they were comfortable teaching The Phonics Dance, but for those who
did not more training in college teacher training classes and training of The Phonics
Dance program would be suggested. As presented in the analysis of the results, one

respondent articulated the need for proper training in The Phonics Dance in order for the
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their classroom. This requirement of training before use would provide teachers with
more understanding of the program and how to apply it in a variety of classroom settings.
The suggestion of requiring training in this program before using it in a classroom would
allow teachers to feel more comfortable and confident in the product and its ability to
increase reading skills and test scores.

Future research could include distributing the survey to a more diverse group of
teachers. Surveys could be distributed to teachers outside the immediate regional area
within the state to other areas. This variation of the study may also include distributing
the survey to a larger number of teachers. Surveying a larger number of teachers may
show different results.

Surveys could also be dispersed to teachers of students with special needs in
future research. It would be interesting to find out how teachers are modifying The
Phonics Dance instruction and which remediation techniques have been utilized for
students with disabilities.

A third consideration for future research would be to modify the survey to include
more information on teaching students with disabilities. [t would also be beneficial to
know how teachers have modified The Phonics Dance and implemented it to assist
struggling readers to learn and remediate sounds and decode. It would be interesting to
know more about the effect that the repetitive chants and movement have on students in
general as well as students with disabilities.

Future research may include test results from the Ohio Writing Diagnostic Test
for second grade. This study could compare student success in reading and writing on the

Ohio Reading and Writing Achievement Test (OAT) at a third grade level. The scores of
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Appendices
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Appendix A

Teacher Survey
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Appendix B

Survey Letter for Administrators
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February 24, 2008
Dear Administrator,

[ am currently working on my thesis project as one of the requirements of my master’s of
education degree at Urbana University. In a quest to find out about and utilize the best
reading resources available I am conducting research on a program currently being used
in your district. The Phonics Dance is a relatively new language arts program that
teaches students reading and writing strategies by teaching concepts through the various
intelligences. [ would like your permission to send a survey to be completed by your
teachers who use The Phonics Dance in grades K-3.

Should you be willing to have your teachers participate in this study, please send a reply
via email indicating the number of surveys needed. The information from this survey
will greatly assist me in obtaining teachers’ perceptions of the effectiveness of The
Phonics Dance.

Thank you in advance for your assistance with this educational endeavor.

Thank You,

Angie Longmire
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Appendix C

Administrator Notice of Mailing
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Appendix D

Survey Cover Letter
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Dear Colleague,

In a quest to find out about and use the best reading resources available I am
conducting research on a program currently being utilized in your district. The Phonics
Dance is a relatively new language arts program used to supplement or be primarily used
as part of another language arts curriculum. The information from this questionnaire will
greatly assist me in obtaining teachers’ perceptions of the effectiveness of The Phonics
Dance. Please complete this survey to help me complete a course for my master’s degree
in education from Urbana University.

Thank you for taking time out of your busy schedule to complete this
questionnaire. Please return this survey to your administrator on or before March 9,
2008. It will serve as the primary source of information for my study.

Sincerely,

Angie Longmire








http://www.nichd.nih.gov/health/topics/national
http://www.nichd.nih.gov/puhlications/nrp/lin<lings.cfm
http://www.begintoread.com/research/literacystatistics.html
http://www.readingrockets.org/article/318
www.nrrf.org/article
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